
January 23, 2018

He who oppresses the poor shows contempt for their Maker,
but whoever is kind to the needy honours God.

! ! ! ! ! ! ! ! ! Proverbs 14:31

Dear Review Panel for the John Rozema Award for Teacher Excellence,

Thank you for the opportunity to nominate a teacher for a 2018 John Rozema Award for Teacher Excellence. 
This nominee is truly remarkable and we can fully endorse her as a recipient of the Excellence in Global 
Perspective Teaching Award.

The nominee is an exceptional educator who shows leadership both inside and outside of the classroom. 
She has a heart for service and exercises that among her colleagues and her students. Her desire to shine 
the light of Christ in a dark world is worked out in her classes and infuses much of her teaching with a 
heavenly perspective. We have chosen to demonstrate this through examples of Project-Based Learning in 
the nominee’s Geography and Science courses. In this nomination letter, we will focus on a project in 
CGF3M.

The Ontario curriculum for CGF3M states that in this course students “investigate how [physical] processes 
shape the planet’s natural characteristics and affect human systems, how they are involved in the creation 
of natural disasters, and how they influence the impacts of human disasters”. The course also encourages 
the development of geographic thinking. Our nominee achieved these goals through authentic, rich learning 
experiences for her students via a task called the Renewal Project.

The project began with a presentation from representatives from World Renew and the Canadian Reformed 
World Relief Fund (CRWRF). The students learned about the famine, conflict and refugee crisis in South 
Sudan. This presentation, along with the nominee’s untiring encouragement, inspired the students to action. 
Each group of students was tasked with designing and running an awareness campaign about the turmoil in 
South Sudan. 

Campaigns were rich in information, geographical thinking, and cultural transformation: projects ensured 
members of our school and broader community were informed about the needs in the South Sudan, 
understood the root causes of the disaster and were encouraged to show the love of Jesus by becoming 
actively engaged in meaningful ways.

Purpose
The nominee helps our school achieve its vision for Christian engagement. Two specific aims of our school 
are to:

• Help the students grow into mature human beings, prepared to employ their talents in the service of 
God and for the benefit of their neighbours, in all areas of life

• Challenge students to demonstrate, in daily talk and action, a Christian heart sincerely responding to 
the call to follow Christ.

The Renewal Project helps students see exactly what these school aims look like in practice. You will see in 
the attached portfolio that the students really do have a heart for the South Sudanese people. They 
recognize that their suffering is real and the students are motivated to show Christian love as Jesus so often 
commands (Matt 10:42, 25:31-46; Luke 12:16-21).

In terms of the embodiment of values, the Renewal Project is highly regarded in our school community as 
well as the wider church community. World Renew and CRWRF have both published articles (either print or 
online) highlighting the project and its impact on our students. Further, the teacher and the students 
presented the project to our school community at our school’s Fall Membership meeting. Finally, groups of 
students have presented their projects at our schools and churches to further engage our community. 
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Presentations have always been well-received and have brought out many positive comments from 
members of our community.

The nominee is a reflective practitioner. She continues to hone her philosophy of education, regularly 
pushing herself to try new things to help support the school’s vision. Her energy and dedication is infectious, 
and as such she makes the teachers around her better as well. Colleagues often look to the nominee for 
ideas on how to make their teaching better; complimentarily, she also has other staff members (and 
community experts) be a part of the Renewal Project’s authentic audience.

Rigour
The nominee is able to implement modern assessment techniques. She regularly uses assessment for and 
as learning to inform her instruction and to help students with their meta-cognition. As demonstrated in the 
portfolio, she collects evidence from multiple sources throughout her teaching – through student 
presentation, student conferences and through products.

Students are encouraged to own their learning. I have sat in on sessions where students conference 
together to present their ideas and then give and receive feedback. A safe classroom has been established 
yielding an atmosphere that promotes honest and fair feedback. As a result, student achievement has 
increased significantly.

Service
Just as the nominee is willing to push herself, students are also encouraged to think “outside the box” when 
it comes the Renewal Project. As I write this nomination letter, we have a toilet in our front lobby that is 
surrounded by a group of students who are raising awareness for the need for proper sanitation in South 
Sudan. They are distributing information, talking with students and collecting money. The variety of projects 
in the portfolio shows that students are willing to take risks to bring their message to the student body and to 
our wider supporting community.

The nominee’s development as a teacher in her 8-year career has been exceptional. Her Spirit-filled 
approach to teaching supports the goals of our school and is widely appreciated in our community. The 
Renewal Project is one way the nominee engages our community, promotes a culture of care and makes a 
positive contribution to the well-being of the downtrodden. The portfolio highlights this project and other 
examples giving you a sense of the impact the nominee has on her students and the impact they, in turn, 
have on our community. Without hesitation we can fully endorse our nominee to receive a 2017-18 John 
Rozema Award for Teacher Excellence.

Sincerely,

! !

! ! !

Principal! ! ! !     Board Chairman
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I n t roduc t i on

According to OXFAM (Oxford Committee for 
Famine Relief, a charity dedicated to disaster relief 
and raising living standards in the developing 
world) a global citizen is:

“...someone who is aware of and understands 
the wider world and their place in it. They take 
an active role in their community and work with 
others to make our planet more equal, fair, and 
sustainable.” (www.oxfam.org.uk)

This concept is echoed in James 2:16 where 
James writes,

 “If one of you says to them, ‘Go in peace; keep 
warm and well fed,’ but does nothing about 
their physical needs, what good is it?” (NIV)
I can’t think of a better way to mould students 

into global citizens than by Project-Based 
Learning (PBL), “a method in which students gain 
knowledge and skills by investigating and 
responding to an engaging and complex 
questions, problem or challenge” (www.bie.org). 
PBL encourages teachers and students to be 
creative risk-takers and promotes both personal 
and professional growth. It requires constant 
assessment in the form of observations and 
conversations, allowing the student-teacher 
relationship to be strengthened. It encourages 
development of 21st century transferable skills 
such as communication, collaboration, critical 
thinking, and creativity and allows students to 
understand their capacity to be agents of change.  
PBL encourages Christ-like character 
development as they use their skills not just for 
their own good, but for the good of their 
neighbour. 

Both Science and Geography courses require 
students to address current issues or problems 
which makes PBL a natural fit in these courses. 
This portfolio includes four specific examples that 
demonstrate this. 

Embody ing  Ou r  Schoo l ’s  Va lues

Promoting global citizenship is implicitly 
mentioned in our school’s values. We seek to:

1. Help students grow into mature human 

beings, prepared to employ their talents in 

the service of God and for the benefit of their 

neighbours.

Society often has low expectations of 
teenagers. They are thought to shirk responsibility, 
act selfishly, and make poor decisions. In short, 
they are notorious for their immaturity. But just 
because society has come to expect this 
behaviour does not mean it should become 
accepted as the new standard. In 1 Timothy 4:12, 
Paul reminds Timothy to “not let anyone look down 
on (him) because of (his) youth.” High School is 
where students are taught to develop into mature 
followers of Christ. I saw untapped teenage 
potential most clearly during The Renewal Project 
(Appendix #4) in the spring of 2017 when students 
raised awareness and funds for the work of non-
government organizations (NGOs) in South Sudan. 
The community was thoroughly impressed and 
pleasantly surprised by their work. A 
representative of the Canadian Reformed World 
Relief Fund (CRWRF) stated, 

“I have to admit I was blown away by their 
work. I didn’t really know what to expect to 
be honest, and maybe my expectations were 
low but...I came out with a new appreciation 
for high school students.”
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It is my prayer that the acts of service listed and 
described here would become the new norm and 
that teachers would provide ample opportunities 
for students to rise to the challenge. This would 
revolutionize how we see teens and how they see 
themselves: as important tools in God’s Kingdom. 
One student reflected, 

“(This project) shows that as students in High 
School we can make a difference. We can do 
something that helps to change the situations in 
the world.”
Individual group members also recognized their 

own and each other’s gifts (both academic and 
interpersonal) in order to be successful. They 
worked cohesively as different parts of the same 
body. This was not always done successfully; 
group work is a skill that takes time to develop. In 
order to help them encourage teamwork and 
conflict management skills, I recently held a team-
building workshop. Students filled out personality 
quizzes and discussed potential problems that 
may arise within the group and strategies to deal 
with them. 

2.  Challenge students to demonstrate, in daily 

talk and action, a Christian heart sincerely 
responding to the call to follow Christ.

PBL isn’t just “talk” like some traditional 
assignments. Instead it calls students to design a 
plan and put it into action. Some students were 
overwhelmed by this expectation, while others 
thrived. One student commented, 

“This project was really unique because it was 
really focussed on (making) the idea ourselves 
and following it up with a plan of action and 
then actually doing it. I really loved it because it 
was all up to us.” 
Students have shown real empathy for those in 

need. They began to see the project as not just 
another assignment for marks, but as an important 
opportunity to help. In turn they became more 
thankful for their blessings. After The Renewal 
Project one student commented, 

“We were actually trying to help these people 
who were suffering, realizing how much we 
actually have compared to what others have, so 
it’s not just about marks anymore. It’s way 
bigger than that really.” 

Our  PBL  Jou r neys

1. Constructing the Driving Question

PBL projects are framed by an overall question 
constructed by the teacher, called the driving 
question. It should not have a single answer, but 
should allow students freedom to accomplish the 
goal in unique ways.

2. Piquing Interest with the Entry Event

The entry event’s aim is to pique student 
interest. This had been done using speakers 
representing an organization such as Neighbour 2 
Neighbour (N2N) in Taking a Bite out of Hunger in 
Hamilton (Appendix 3) or an activity like evaluating 
waste disposal habits by sorting through our 
school’s garbage in Going for a Greener (School) 
(Appendix 1). Once students were hooked, they 
were engaged throughout the project, which 
turned out to be an effective classroom 
management strategy.
3. Determining the Need-To-Knows & 

Conducting Research

The need-to-knows are what need to be 
researched in order to answer the driving question 
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Students got to know their group members better in a team-
building workshop.



and are based on the curriculum. In some cases I 
identified these and other times I guided the 
students to identify them.

In both Science and Geography, the inquiry 
process is heavily emphasized. Students are 
required to identify and locate primary and 
secondary resources, draw and justify 
conclusions, and organize and communicate their 
research in various formats using an accepted 
form of academic documentation. In the WHERE 
Challenge (Appendix 2), students were required, at 
the risk of disqualification, to use resources 
(photos and audio files) that were not copyrighted. 
In The Renewal Project, speakers from World 
Renew and CRWRF became our fact-checkers 
who stressed the importance of accurately 
representing statistics and other information, 
especially regarding their own organizations. 

4. Choosing an Authentic Audience and Format 

In my experience, one of the most important 
ingredients is an authentic audience with vested 
interest in the project. Students feel their efforts 
are valued and take their work more seriously. 

This was clearly demonstrated during The 
Renewal Project. A presentation by CRWRF on 
disaster relief unintentionally became the 
springboard for this project. We were so 
compelled by what was shared with us that we 
took immediate action. World Renew also became 
involved and both organizations have remained an 
integral part of the process by giving feedback and 
providing resources. 

In this example, World Renew and CRWRF 
were one audience, but groups also chose their 
own audience to whom they brought awareness 
about the crisis in South Sudan. These included 
elementary school children, churches, and their 
peers. The influence of the authentic audience was 
evident by the difference in results between The 
Renewal Project and Going for a Greener (School) 
where our hopes for involving community 

members did not pan out. This decreased the 
overall quality of the projects. 

In addition to the audience, the format (e.g. 
calendar, Instagram account, website, storybook) 
needed to be fleshed out. Developing an idea from 
scratch can be difficult for students; therefore, this 
step required me to take a much more active role 
than I have for other projects. Students had to 
focus their message, come up with a timeline, 
delegate tasks, and find contacts for community 
members (e.g. to obtain photos, get permission to 
take a church offering, or submit a magazine 
article). I stressed that students stretch themselves 
to come up with ideas that were outside the box in 
order to get their audience’s attention and even 
spur them to action. 

5. Assessment & Implementation of Ideas

After the preliminary ideas were recorded on 
chart paper and posted around the room, students 
participated in a gallery walk: a timed rotation of 
discussions about each other’s ideas. Feedback 
that was written on Post-Its and placed on the 
chart paper had to start with “I like...” for the good 
ideas and “I wonder...” for the ideas that needed 
work. This phrasing encouraged upbuilding 
language and specificity in their comments. On 
many occasions this process resulted in groups 
courageously throwing out a good idea in favour of 
a great one.
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Students exchanged feedback in a gallery walk.

After spending some time developing their 
ideas, I tried a “Dragon’s Den-style” feedback 
session for the first time during The Renewal 
Project. Representatives from World Renew and 
CRWRF as well as staff members listened while 
each group presented their idea. Groups received 
written and oral feedback from the guests and 
their peers and encouraged one another in their 
gifts. This proved to be an invaluable step, not just 
for the quality of their projects, but for their 
personal development. Our World Renew 
representative reflected on his experience from 
this session, 

“What was fascinating about the (feedback 
session) was that kids really opened themselves 
up to feedback from adults and each other. 
They weren’t afraid to make themselves 
vulnerable.” 

Students were greatly encouraged by the 
feedback they received. Two students 
commented: 

“It was a little bit nerve wracking because you 
have people in there who really know what they 
are talking about and they know what they are 
doing...but at the same time it was exciting 
because they had really good feedback to give.”

and,

“They had excitement for the projects and for us  
it was like, ‘What are we going to do with this?’ 
but they saw the future of what we were doing.” 

I remember the shocked faces of one group when 
one guest enthusiastically praised their efforts for 
their children’s storybook, even offering to fund it. 
A member from that group said,

“At first it was scary and intimidating because 
they’re all adults and they’re hearing our school 
projects, but then once we got into it and 
explained what we were doing it was really 
encouraging because they gave us a lot of 
feedback and told us our ideas were actually 
pretty good ideas and we could build on 
them...this led us in a direction in which we 
could grow into our project a little more and 
tweak our idea a little bit to make it more 
professional.”
In addition to the gallery walk and feedback 

session, I held 5-7 minute progress meetings with 
each group a minimum of twice throughout the 
project. We discussed group dynamics, whether 
they were adhering to their timeline, and any 
challenges they were facing.

Complete implementation of final ideas wasn’t 
done in Going for a Greener (School) as it was in 
the other examples. Instead, ideas were presented 
only to the class. There is no doubt that planning 
and implementing is preferred, although it does 
take significantly more time and effort. Examples 
of projects are included in the appendices.
6. Reflections & Evaluation

At the end of each project, students completed 
a self and group assessment. Criteria included 
whether tasks were distributed equally, group 
members helped those who were struggling, 
conflict resolution strategies were used effectively, 
and students communicated positively. It is my 
hope that students don’t just gain knowledge, but 
they also learn more about themselves and how to 
work as a team.

After the first Renewal Project students also 
completed a questionnaire about the quality of 
their learning experience, memorability, and overall 
enjoyment. Their responses were overwhelmingly 
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positive, as was the case when I interviewed them 
for a video about the project shown during a 
membership meeting in November 2017.

Group work is notoriously difficult to evaluate 
for teachers and remains a struggle for me. I have 
found it supremely important to be aware of the 
progress of each group throughout the project. 
Another solution has been adding an individual 
component to The Renewal Project. This seemed 
to alleviate some of the issues with evaluation, but 
adjustments are still needed. 

7. Continuing Involvement in the Community

As a result of these projects, students have 
been involved in other related community 
activities. For example, after Taking a Bite Out of 
Hunger in Hamilton, we took a class trip to the 
N2N facility to deliver our donations and see how 
the organization functions. A couple months later, 
a small group of students and teachers 
participated in the Coldest Night of the Year 
walkathon hosted by N2N to raise money for 
homelessness in Hamilton. 

By far, the highest level of exposure and 
engagement in the community for a project was 
The Renewal Project. We have been featured in an 
online article by World Renew and in CRWRF’s 
quarterly newsletter. Both organizations have also 
expressed interest in using our ideas in the future. 
CRWRF is also planning on having one group 
present their project at their Annual General 
Meeting in May, 2018.

Conc lus ion

The results of these projects have reenergized 
me for teaching. The positive impact this method 
has had on students, the school, the community, 
and my own teaching has confirmed it is well 
worth the effort. It addresses every part of our 
school’s values, shaping students in global citizens 
by using their gifts for the benefit of their 
neighbour and the glory of God. I am inspired to 
continue working towards incorporating these 
methods in all my courses and encouraging others 
to do the same.

page 7

World Renew 
featured our story 
on their website in 

September, and also 
listed it as one of 

their top stories of 
2017. 

CRWRF also 
featured the story in 

their Winter 2017 
newsletter.

“We don’t grow when things are easy; we 
grow when we face challenges”.

Joyce Meyer
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Students planned a campaign to promote awareness about proper waste disposal at our school and proposed a 
plan to reduce our contribution to landfills. 

Curriculum Connections
B1.1, B2.3, B2.4 assess the impact of human activity (i.e. waste disposal) that threatens ecosystems

Sample Project Ideas
• pop can drive 
• compost program
• posters for recycle bins on how to recycle properly

Students sorted through the school’s trash 
to evaluate waste disposal habits.

Based on a Grade 9 student’s idea, 
a former student designed our logo.

Appendix #1

Title: GOING FOR A GREENER (SCHOOL)
Driving Question: How can we improve waste management at (our school)? 

Grade 9 Science

The WHERE Challenge is a national contest endorsed by the Canadian Earth sciences community where students  
discover what non-renewable resources are in everyday items and where these come from. Students are allowed 
to present their findings in a literary, multimedia, or graphic art format.

Curriculum Connections
C1.1, 1.2 assess the usefulness, impacts, and hazards of common elements or compounds

Appendix #2

Title: WHERE CHALLENGE
Driving Question: How can we promote sustainable use of non-renewable resources? 

Grade 9 Geography

Sample Projects
• websites (one won the 2016 Regional award!)
• YouTube videos

• painting about makeup, using makeup
• children’s storybook
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Students chose a disease related to malnutrition or a nutrient deficiency, compiled their information in a written  
product which was used as part of a campaign to promote proper nutrition, and collected food for a food bank.

Curriculum Connections
B2.7 investigate a disease related to malnutrition or nutrient deficiency
B3.5 explain the interaction of different systems and why such interactions are necessary

Appendix #3

Title: TAKING A BITE OUT OF HUNGER IN HAMILTON
Driving Question: How can we raise awareness about the importance of proper nutrition and 
                           encourage more nutritious food bank donations? 

Grade 10 Science

After our 
involvement with 

N2N through PBL, 
a small group 

participated in a 
walkathon and 

raised $915.Our project culminated with a trip to N2N to deliver our donations and 
see firsthand how the organization works. 

Each group thought of a unique way to promote proper nutrition and collect donations for N2N.
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Students researched the contributing factors to the crisis in South Sudan and 
designed an awareness campaign to spread the word to others and solicit 
support for two Christian organizations that provide relief.

Curriculum Connections
D1.2, 1.3 analyse issues relating to the sharing of resources by different countries and 
make predictions about geopolitical issues that may emerge 
E1.1 analyse selected short- and long-term impacts of natural processes 

Appendix #4

Title: THE RENEWAL PROJECT
Driving Question: How can we raise awareness about the crisis in South Sudan and support 
       organizations that bring them relief?

Grade 11 Physical Processes & Disasters

A presentation by CRWRF inspired this project. One group used Instagram to spread 
awareness. 

This group wrote their own children’s storybook 
following the life of a young refugee.

A couple groups designed and sold bracelets. The combined fundraising 
efforts of these and other groups allowed us to raise over $3,000.

Various groups made presentations at our school and elementary schools. One incorporated a 
role playing activity and made bracelets with coloured beads representing the contributing factors 
of the crisis (left). Another used a toilet in their change drive to raise money for latrines in South 

Sudan (right).

One group made a display and held a 
collection at their church.

Students participated in a role playing activity 
during a presentation by the director of 

International Disaster Response.


